Issues and reflections

Without doubt the develop-
ment of an environmental
topic such as this provides
extensive coverage of core
subject attainment targets in a
meaningful and lively way.
Nevertheless, the implementa-
tion of a successful and
relevant topic is insufficient to
ensure coherence and progres-
sion of National Curriculum
delivery across a school year or
throughout a school. The need
for teachers to consider an
overall school policy and
framework for delivery of all
subjects - environmental
education not least among
them - is now substantial and
should be viewed as INSET

priority.
The present need

Throughout the past year, we
have seen a massive increase in
INSET activities almost all
relating to the core subjects
and to matters of assessment
and testing. It is my hope that
in its wake there will be equal
attention paid to cross-curricu-
lar issues. As far as environ-

mental education is concerned,
first and foremost must be
familiarisation with the
location of it as a cross-
curricular theme of the Na-
tional Curriculum and with the
specific documentation
concerning the teaching and
learning of its particular
knowledge, understanding and
skills. It is also my hope that
in-service education will go
beyond this basic minimum
and give due attention to a
proper location of environ-
mental education in relation to
the whole curriculum frame-
work and the context of
children’s learning. Environ-
mental education must be
viewed as part of a coherent
whole - perhaps the basis of it -
rather than as an isolated
element or appendage of ‘yet
another subject to be added
on’.

Our area of learning has been
well established on the curricu-
lum map of primary schools in
this country for three decades.
Throughout this time, local
authorities and national bodies

have done a tremendous
amount to promote its impor-
tance; yet now perhaps more
than ever before there is a need
for the development of effec-
tive teaching and learning
strategies. School based in-
service work is of paramount
importance but there is no
doubt that college of education
and university departments of
education must have a key role
to play in making provision for
INSET programmes of envi-
ronmental education that take
account of both content and
context.
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Green consumerism - exploring
the contradictions

John Huckle argues that behind the new wave of green consumerism
lie deeper social questions that have educational implications.

Few of our pupils or students
can fail to have noticed that
1988/89 saw the re-launch of
green consumerism in new
and persuasive wrappings.
They will have noticed the
advertisements for lead free
petrol, CEC free aerosols, and
other ‘environmentally
friendly’ products, . . . will
have watched a succession of
media personalities implor-
ing them to join the green
consumer revolution, . . will
have noticed some small
changes at the supermarket, . .
and may have sat through
lessons which, directly or
indirectly, blamed them for
such environmental problems

John Huckle

Head of Geography, Bedford
College of Higher Education

as the destruction of the
rainforests or global warm-
ing.

Some of their teachers will be
old enough to remember Jon-
athan Holliman’s Consumers’
Guide to the Protection of the
Environment !, published in
1971. Like the current bestsel-
ling Green Consumer Guide?,
this offered background
information on environmental
problems and their links with
consumerism. It provided

advice on ‘environmentally
friendly’ products, and
suggested strategies whereby
individuals could ‘change to a
way of life more related to the
ability of the environment to
support our real needs’. Green
consumerism was at that time
a minority interest amongst
more radical environmental-
ists. It was not significantly co-
opted by manufacturers and
retailers and it faded from
view as the economic reces-
sion, of the late 1970s and early
1980s, introduced new con-
cerns.

With the upturn in the
economy, and renewed
prosperity for some, green

consumerism has re-emerged
as part of the current wave of
environmentalism®. There are
profits in the environment for
some branches of capital, and
manufacturers and retailers
have not been slow to realize
the possibilities of green
consumerism in markets
nearing saturation. While some
of their claims have prompted
Friends of the Earth to revisit
the concept of ‘ecopornogra-
phy’ (exploiting green con-
cern) introduced in the earlier
consumers’ guide, it is the
deeper contradictions thrown
up by green consumerism
which point to its educational
potential.

The treadmill of produc-
tion and consumption

In a classic text of modern en-
vironmentalism, Allan
Schnaiberg* explains why the
analysis of environmental
problems cannot be separated
from social structures of
economic and political power.
The pre-occupations of some
environmentalists with
population growth, resource
scarcity, inappropriate technol-
ogy, or consumer affleuence,
are misplaced. The fundamen-
tal cause of environmental
problems lies in forms of
economic production and
development determined by
small minorities with consider-
able power. Their decisions
shape economic development
which then shapes population
levels, resource use, techno-
logical innovation, and pat-
terns of consumption. Any
genuine attempt to resolve en-
vironmental problems should
therefore focus on the democ-
ratization of social structures
so that the majority are able to
realize their common interest
in sustainable development
and greater social justice.
Schnaiberg describes the ac-
celerating treadmill of produc-
tion and consumption which
formed the foundation of post-
war social democracy in
countries like Britain. In the
interest of capital accumula-
tion or profits, workers, firms,
and governments were all sold
an ever expanding range of
wants and these were satisfied
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by ever more wasteful and
damaging production. The
treadmill was not without its
benefits but in seeking to delay
the onset of economic and
political limits in growth, its
controllers hastened the
approach of ecological limits in
a way which earlier environ-
mentalists had predicted.
Consumer society delays
market saturation and keeps
the voters happy, but we are
now more aware of the untold
damage it does to countless
people and environments
around the world®.

The treadmill lost momen-
tum for a time during the
world recession but is now
picking up speed again. Its
productive forces have been
significantly restructured in
the past ten years and in
Britain this has resulted in sig-
nificant social and environ-
mental change. There has been
an attack on the protection
provided by the welfare state,
the emergence of new environ-
mental problems linked to the
enterprise economy, and a
renewed emphasis on individ-
ual materialism. Mrs
Thatcher’s government has
used tax cuts, credit, and con-
sumerism to maintain its
support but with manufactur-
ing industry largely gone, its
policies have precipitated a
balance of payments crisis and
high interest rates.

The five ‘R’s point to a
green economy

The nature of the treadmill
means that attempts to green
the economy or patterns of
consumption will inevitably
raise contradictions unless they
transform its underlying logic.
During the past year, Sandy
Irvine has highlighted the
contradictions associated with
green consumerism both in an
article in The Ecologist®, and in
a letter to The Guardian’- In his
view, it focuses attention on
producing and consuming bet-
ter rather than on producing
and consuming differently and
less. It diverts attention away
from the need for global
resource redistribution to
enable sustainable develop-
ment in the South, and it

perpetuates the values of
consumer society rather than
advancing an ethic of suffi-
ciency and greater self-
reliance. A truly green con-
sumerism would, in Irvine’s
view, reflect the five ‘R’s. It
would refuse unnecessary
goods and services and would
be commited to reduction,
reuse, repair, and recycling.

In line with Schnaiberg’s em-
phasis on social structures, Irv-
ine also reminds us that there
are real limits to what individ-
ual consumers can achieve.
Putting different goods in our
shopping basket may result in
worthwhile changes but much
of our consumption is deter-
mined for us by those with
economic and political power.
The government’s obsession
with road building and private
transport is one example. An
increasing number of people
do not have the option of
giving up their cars and opting
for the bus, train, or tram.

Environmental problems can
therefore only be resolved by
transforming the treadmill and
replacing it with a democrati-
cally planned green economy
driven by radically different
imperatives. There are several
guides to how such an econ-
omy might work? and these
stress the value of such
innovations as decentralisa-
tion, appropriate technology,
workers’ co-operatives, arms
conversion, resource taxes, job
sharing, and a guarateed basic
incomes for all. Establishing
socially useful and ecologically
sustainable forms of produc-
tion and development will
require considerable political
struggle. This is taking place
on numerous sites within
society; including schools and
classrooms.

What We Consume

In 1984, the World Fund for
Nature established its ‘“Global
Environmental Education Pro-
gramme’. I was asked to co-
ordinate a module, What We
Consume, which would allow
pupils to examine the goods
and services they consume and
their links with environment
and development issues
around the world. Five of the

module’s ten units are now
published®, together with the
Teachers’ Handbook, and they
represent an attempt to
establish a more socially useful
form of environmental educa-
tion in our schools. They also
provide considerable scope for
exploring the contradictions
associated with green consum-
erism.

It is the deeper contra-
dictions thrown up by
the green consumerism
which point to its

educational potential.

What We Consume provides a
curriculum framework and
classroom activities for
teachers wishing to explore the
social causes of environmental
problems and possible solu-

* tions. One hundred original

activities, in ten units, link
pupils as consumers to econo-
mies and societies around the
world. They enable them to
study different forms of
development and underdevel-
opment, recognise the impact
that these have on nature and
the environment, and consider
alternatives which are more
ecologically sustainable. The
activities are designed to
investigate key ideas, using
key questions and concepts,
and these continually focus
pupils’ attention on social
structures and processes. In
this way the module develops
economic awareness and
political literacy within the
context of environment and
development issues, and also
gives prominence to groups
which link sustainable devel-
opment to an extension of
democracy.

The module’s rationale is
fully explained within the
Teachers’ Handbook. Its
chapters explain why environ-
mental education should be
regarded as social education.
They also provide teachers
with an overview of society
and nature in the contempo-
rary world and a selection of
readings chosen to provoke
reflection on the teaching of

environment and developmen
issues in schools. The module’
units sample the main concern
of the World and UK Conser-
vation Strategies and the main
forms of political economy
found in the modern world. Ir
addition to activities and
copyright free activity sheets,
they also include articles,
photographs, cartoons, and a
photoset. I would be interestec
to learn of Annual Review
readers’ views of the module
and of how it is being used in
schools.

The struggle for socially
useful education

The development of What We
Consume has not been free
from tensions and problems
and these may, one day, form
the basis of another article. Fo
the moment, it is sufficient to
mention that the work contin-
ues and that Unit 3, Our
Consumer Society is my curren
pre-occupation. The relaunch
of green consumerism has
therefore come at an appropri
ate time and the Unit’s activi-
ties will explore some of the
contradictions outlined above.
They will also examine the de:
sirability of green socialist al-
ternatives to present forms of
production and consumption
and in this way, seek to
advance socially useful
production in our schools.

Just as green consumerism
raises questions about what
constitutes ‘environmentally
friendly’ production and
consumption, so an emphasis
upon environmental issues
within the science or geogra-
phy National Curriculum
raises questions about what
constitutes ‘environmentally
friendly  schooling. Current
developments in both sites
throw up contradictions to
explore and generate the spac
within which we can advance
critical forms of environment:
education. If you are sympa-
thetic to my argument, I hope
you will have a look at What
We Consume.
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Environmental education in an ERA of change
- plus ¢a change, plus c’est la méme chose

For those who embody beliefs
in a “mission’, change repre-
sents a challenge which
demands a corresponding
change of tactics and, some
may suggest, a change of
beliefs. But I suggest that the
mission and the message of
those concerned to promote
environmental education are
the same as ever. The respon-
sibilities of those who
prepare the young to ‘inherit
the earth’ - and the entitle-
ments of those who will in-
herit - are not changed by leg-
islative, administrational or
organisational circumstances.
Nor are they changed by
increased awareness of the
urgency of environmental
issues.

The insecurity often associ-
ated with change is overcome
only if we are able to reaffirm
our beliefs and recommit our
energies to the mission.

This paper seeks to address
some of the changes affecting

Brian Lee reviews the implications of the Education Reform Act or
environmental education - and is undaunted

the delivery of environmental
education in the formal sector
of education. (We should not

forget that there is much to be
done in adult education.)

The ERA of change - the
Education Reform Act

A school curriculum is the
sum of all the learning experi-
ences provided, wittingly or
unwittingly, by the school. The
National Curriculum will
become part of those learning
experiences and need not be a
threat to a proper programme
of environmental education.

Management is about
enabling. In the school context
it is about encouraging,
resourcing and supporting
people in the delivery of an
appropriate curriculum. The
move to Local Management of
Schools (LMS) will not in itself
impose constraints on environ-
mental education - those
managers already committed
to EE will see enhanced

Brian L Lee

Management Development Pro-
gramme Co-ordinator, Wolverhamp-
ton Education Department (sec-
onded from Headship of Valley Park
Comprehensive School)

opportunities; those not
committed represent a chal-
lenge to the EE lobby but, in its
nature, this is not a new
challenge.

The National Curriculum

There is nothing wrong with
the concept of a National Cur-
riculum. (Environmental)
education in its broadest sense
is founded upon basic skills,
understandings, and attitudes.
Specialist disciplines (subjects)
provide insight and impose
rigour onto more advanced
learning.

In basic and advanced
learning the environment
provides the medium and,
often, the message. Why do we

need to talk? Why are attitudes
important? Why do we need
skills? In all subjects, a
teacher’s work is made easier i
it is related to the environment
- the world in which children
live abounds with examples,
analogies and experiences
which make music, English,
mathematics, technology, art
and so on relevant, important
and exciting.

Good managers will subsume
a National Curriculum within
the total curriculum and will
still see the promotion of
healthy relationships and
interactions as the core.
Attainment targets have
always been used. Standardis-
ing, publicising and misrepre-
senting their significance may
be the subject of justifiable
concern but teachers will know
that learning achievements
result from relevant, meaning-
ful teaching delivered in a
wholesome social context.

The environmental education
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What We Consume - A Global
Environmental Education Programme

John Huckle, World Wide Fund for Nature, Richmond

Publishing Company, 1989.

What We Consume is an envi-
ronmental education project
which could be of major im-
portance. The scope is of
global proportions linking
issues of the environment
with development, poverty
and international inequality.
There are a large number of
classroom activities for
teachers to use, taking as a
starting point the products we
consume in Britain and then
tracing back the issues
involved.

The project is sensibly
designed for flexible use
within the 11-16 age range,
particularly in the Humanities
and Social Studies curriculum,
but it could find other applica-
tions in schools. The material is
divided into 10 separate units,
each with original activities.
The first three units provide an
introduction to the use we
make of nature, within the
context of the world economy
and Britain’s changing role.
There are then five units each
concerned with particular
countries or products and the
related environmental issues.
These include farming and the
countryside in the UK, the
Brazilian Amazon and the de-
struction of tropical rain
forests, Ethiopia in relation to
aid and desertification, the
Soviet Union and the arms race
and pollution, and education
and urbanisation in China.
There are two further units,
one dealing with multilateral
action over environmental
issues, both within regional
blocks of countries such as the
EEC and at a global level; the
other addresses links between
environmental concerns with
the struggles for self-reliance
and democracy around the
world.

An important resource is the
teachers’ handbook which ac-
companies the units. Here the
philosophy and possible ap-
proaches are elaborated. There
are also a considerable number

Review by

Chris Gayford

Head of the Department of Science
and Technology Education,
University of Reading

of readings which are intended
to promote reflection and in-
formed discussion - particu-
larly during initial and in-
service training sessions. These
are an important feature of the
project but if they are to be
used effectively in the way
intended, it is essential that
tutors or group leaders are
selective and prepare thor-
oughly.

Teachers who want a ready-
made package that they can
take into the classroom to use
directly will be disappointed.
A good deal of further work
and preparation is needed to
put the approaches into effect.
Also the challenge of the new
National Curriculum will add
considerable complications.
This raises questions about the
curriculum framework that is
claimed in the introduction but
is not related to important
national developments in edu-
cation at present.

In the context of the impor-
tant issues raised in this project
the task before the teacher is
eminently worthwhile - if
difficult - and the materials
provided here for those who
wish to move away from
didactic approaches and to
stimulate thought and discus-
sion in class are without doubt
exciting.

The Teachers’ Handbook
£7.95. The units are £9.95 each.
The units reviewed were: ‘Society
and Nature’; ‘UK Agriculture’,
‘Brazil’, ‘China’. =

Streetwise - the Magazine of Urban
Studies: Issue No 1 Autumn 1989

Published by the National Association for Urban Studie
from the Lewis Cohen Urban Studies Centre, Brighton
Polytechnic, BN2 2JY. £10 00 for 4 issues.

The National Association for
Urban Studies, recently resur-
rected out of the demise of
the Council for Urban Studies
Centres, has got off to a flying
start with this first issue of its
quarterly bulletin, Streetwise,
replacing CUSC’s BEE. The
objectives of the new maga-
zine are, ‘to provide informa-
tion and analysis which
reflects the wide-ranging
concerns of urban studies. (If)
will present practical ideas
for teaching and project work,
as well as examining innova-
tive practice by architects,
planners, local authorities
and other organisations with
an educative role’. The front
cover carries an illustration
for a ‘Box of Delights’ project
about primary-secondary
school liason; and this theme
characterises the whole maga-
zine which is delightfully
produced, a delight to read,
and a delight to welcome to
environmental education
journalism!

It is packed with thought-
provoking, and teaching
orientated articles, as well as
pithy book reviews. In particu-
lar Nick Jones’ article “Urban

Raviev‘vby
Keith Wheeler

Studies and the National
Curriculum’ is a necessary
read. In addition, there is a
most useful ‘Directory of
Urban Studies Supplement
giving full details of thirty :
working centres throughou
Britain. Such a widespread
number is welcome eviden
of the viability of the urban
studies movement, and a
tribute to all those enthusia
involved in running urban
studies centres - too often o
inadequate resources. So if
Issue No 1 is a foretaste of
things to come out of the w
of NAUS then the urban
studies movement is about
make another great leap
forward. Thus this magazin
essential reading for teache
and environmental professi
als, keen to help students in
schools and colleges, as wel
members of the adult comn
nity, to take part in making
their built surroundings a
better place to live in! ®

Stark

Ben Elton, Sphere Books Limited, 1989, £3.50

After years of pouring pollut-
ants into the seas and atmos-
phere the Earth has finally
reached TTO - Total Toxic
Overload. Temperatures are
soaring, crops are failing; the
effects are irreversible. In
Western Australia, a group of
the world’s most influential
and powerful businessmen
conceive of the richest and
most disgusting conspiracy in
history to extricate themselves.
Ranged against them are
EcoAction - an assortment of

Review by
Ewan McLeish
Director, CEE

disenfranchised Aboriginals
ageing hippies, a journalist :
a Pommie poseur, determin
to expose their appalling
scheme.

This is the setting of Ben
Elton’s novel, a brilliant and
witty commentry on our
inability to come to terms w
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