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InanearlierarticleonGYSL(Huck1e.1976)Isuggest.edthata
weakness in the projectrs r"r.if"a pedagogy was_its failure to
produce Bore ;;";i;;-affective objettives, and describe aPPro-

priate classroom techniqugs whereby these objectives might be

achieved. tr"- pirrp"."'"f this article i. to suggest that all
teachers of geography have i"-otiigation to deal with values and

to suggest tfrat-tnis new concern *itt vaLues education necessL-

tates an actiJ" aiirogue between geography teachers and those

concerned w'ith moral education'
Thedevelopmentofgeographicalthoughtnaybeu.nderstoodinterms
of increasi"gl, ;;di;i-i'"tt"i"tions-of the man'/errvironment rela-
tionship. In the present century geographers have increasingly
recognized the psychologica1 anA tuttural- determinants of manrs

behaviour with thl resutt that values are seen to be important
agents irr shaping both perception and decision making' By

including "*"I"ii"" 
o' iruan'perception, and by sinrulating

decision mar.ing-itrio,.gh toi" ir"vr" GYSL- is sinply acknowledging
a methodotogicil corumitme"i-tb ,"ir." which few progressive
teachers of geogxaphy would challenEe'

A second source of the obligation to which I refer is the grow-

ing attention being paid P-y some geographers to the ethicatr- impli-
cations of theii-w6rt. Wirife StoOOart (1976) suggests that
radical g"ogrliiv"i.--""ttri"g-""*, its reient revivaL can be traced
to the conference of the nslo"i"iiott of Anerican Geographers held
ln Boston in Lg7L. Here discussion took place on.how geographers

raight most appropriately conduct their work in pol'icy reLevant
;;;;; i a theire r,vhich occupied_-th" Institute of British Geogra-
phers at a *""ii"g- in L974', The views of the radLcal schooL

suggest that 
'gligi^vhy is Ln danget ol losing a key role in

;il;i;s socieiy 6itt"- it !"= isn6red Lmportanl-9?"9itions of
human welfare-anA social. justice, Harvey(L9?4) inplies that
g;;rapty has been co_opted by tlre corporate state to serve the
goa1s of economic growtfu, 

"co-rro*Lc 
manigement, and social control '

it"t geographers hive largely forgotten a Long established human-

iJ "ini6, i" partly tfre iesutt oi a recent preoccuPation with
ifre scieniific^ revoiution in the subject. Critics of the
radical. sctrool, (Berry Lg72) suggest that the solutions sought by

these twhite libdralsi and t*tarxiits are too simplistic and insist
that geography will only aid transition to an improved society by

"o-op6r"iini 
with the current sources of power

A fundamental belief of the radicaL school is that no geography
can be val"ue free.

rWho does not have a political point of view, including
those superciJ.lious gLographers r,tto claim that their
poiiti""i view is to-have none? - that is w5o accept
it" established poLitics without admitting to the
existence of it. t Bunge (L973)



+

In its selection of currLculum content, and by its choice of the
mode of transmissionr geographical education represents a value
Iaden message. GYS| fias-gone some way to recognizing the
vaLues and attitudes it hopes to transmit and it is significant,
in the context of radical geography, to recalL that a socioLogist,
CiU"or, lteZ+1, strggests that these values reflect a consensus
view of socieiy. -"A conscious recognition of our responsibiJ'ity
in the field o-f vaLues education nust be followed by a thorough
investigation of approPrl.ate educational theory in order to pro-
vide a iationale fbi classroom activity.
Before outlining Such a rationale, f wish to exarnine some of the
more comnon r."!""i gitr"t by teach6rs for not wishing to become

invol.ved in viiues e6ucation. The prime reason is the view that
rvalues are just a matter of opinionl or loners values are just-
as good as another personsrs vil'uesr' This relativist view of
valies has gained support from severaL sources, Firstly, plura-
Iism, or the recognition of cuLtural and ideological diversity,
has become confused wLth reLativisu, tdtrite we Dust educate for
tolerance when deaLing with such topics as racer rye must not
imply that there are no fundamental values or basic goals for
sotiity. Secondly social scientists have ostracised ethics in
an attempt to be vllue free. I have aLready mentioned this
Aevetopnlnt in geograPhy and it now seems that some geographers
are retognizing-th6 fi"m-i'.ts of empirical enquiry in the reaLm of
ethics, Thirdly some teachers, drawing on the ideas of certaLn
philosophers "i !*r""tion, re5eit a utilitarian concePt of ethics
and believe that ethics serve no Purpose beyond themselves.
That rmorality is a means to an endt- is however a more productive
view and enabies the geographer to strive for a knowledge united
with values as he puriuei the ultimate goals of society.
Some teachers object to values education because they consider it
an attempt to in8octrinate pupilsr minds. This view was surely
heLd bV i teacher who is repolted to have stood up at a GYSL

regional conference and said !-
rlhis is definitely the work of the Left; the Geography
for the Young Schotl Leaver Project are the reds under
the Schools iouncil bed. Youtve no business to be
stressing the differences between residential areas. t

The present concern about indoCtrinatj.on is partly-a reaction
against character education or the desire to instill core values
retated to the dominant modes of social control in the community,
The appropriate role for values education is to devel'op the
pupilts dlfences against indoctrination by stressing the process
wtrlreUy sound value judgements are made. By teaching the
valuing process the pupil is educated for decision making and is
able to use factual knowledge in a meaningfuL way.

To claimr &S some teachers do, that va}ues cannot be changed or
affected'by education is to ilnore research findings and take a
very limited view of education. At a time when other infLuences
are unlikely to develop a coherent value system in the individltal
the school has a responsibility to counter value confusion. Such
confusion is seen by- supporters of values education to be the
prime cause of delinquenty and other behaviour disorders in
adoLescence.
The teacher who wishes to become involved in values education is
often reluctant as there appear to be no widely accepted class-
room approaches. Having attempted discussion of issues he may
be alaimed at the pupilrs Lack of resPonser or he may feel that
the discussion rapidly degenerated lnto the pooling of colLective
ignorance and prejudice. There is no easy solution for this



teacher since values education nrust be based on a sound under-
stinding of ethics and moral educatlon. In an article of this
Length Lt is only possible to sketch the foundations of such
understanding.
In outlining a theory of values for the schools, Beck -(L97Llaccepts thai in an age of relativism we must eduqate for toler-
ance where appropriate. It is also the teacherls task however
to suggest tLit reLativism is liraited and that certain basic
goals-or va}ues deserve the pupilts support. Human dignityr_
frappiness; and survivaL are amongst the basic values proposed for
coiriiAeraiion. In establishing the purposes of morality teacher
and pupils wiLl be required to comPare the ul-timacy of these
values- and employ theri as reference points in decision making.
MoraL decisions Lhould be seen as a type of human life decision
in which it is often necessary to balance onets own needs against
those of others. Lastly pupils should recognize that morality
is only a partial answer to the worl-drs Problems a_nd that other
agents, palticutarly certain institutions, have a key role in
iicreaitng human weifare. The teacher must encourage support
for such institutions i

Having reached a degree of consensus uport the nature and purpose
of ethics, teachers must examine current conceptions of moral
education. In this article I intend to ignore the strategies
which result from research on moral development (Kohlberg L975) '
a11d from work in the field of values clarification (Raths 1966).
It is my opinion that the concept of rtroral educatiol Plgpgsed by
the rationittsts (Wilson L973, Hirst L974, Scriven L975) is not
only that which id most acceptable to teachers and parents, but
Ls also one whlch has direct iraplications for geographicaL
education.
The rationalists consider that morality is a distinct form of
thought which must be taught directly. Their aim is to educate
pupils in the valuing process and so develop rational autonomy,
By- placing moral education firmly within the curriculum they hope
to ensure that every pupil has a considered technique for re-
solving moral dilemruas. Their aPproach is based on a logical
analysis of the components of morality and the rnatching of apP-
ropriate practical methods to the various comPonents. While
Wilsonrs work is the most developed in this field a simpler
scheme may be used to illustrate such a listing af components.

MoraL ,component_E; - Hirst L974.

A) i) Procedural knowl"edge or rknow howt of the Logic of
rational moral judgnents.

ii) Procedural knowledge of social skills and roLes.
B) i) Propositional knourledge or fknow that I of the

fundamental moral princiPles,
ii) PropositionaL knowledge of the physical world.

iii) Propositional- knowledge of persons, both self and others.
ir) Propositional knowledge of sociaL institutions and roles.

C) i) Dispositions, conscious and unconscious, to think and
judge moralIy.

ii) Dispositions, conscious and unconscious, to act in
accordance with moral judgments.

D) Emotional experiences in keeping with rational moral
judgments whLch facilitate moral action.

Clearly geographical education has a roLe in fostering certain
components of moral.ity. The majority of our lessons increase
the pupilts propositiona} knowledge of the physicaL world, RoLe
play fosters both procedural and propositional knowledge, while
community action and field experience encourage dispositions and



provide emotional experience. The contribution which geograptty
can make to moril education arises from the nature of the subject-
A more active dialogue between geography teachers and those
concerned with moral education must be seen as a Priority since
practical methods of moraL education (wi!.son L972) can only be
ia^pt"a by GySL teachers and others once the nature of
geo'graphyis contribution is more thoroughS.y explored.

Much of the debate on values education during the-dl'ssemination
of GySL has centred on the handling of controversial issues in
the classroom. A consequence of the rationalist view is that
such discussions represent the end point of moral education;
that rational discuision of such isbues as inequaLity of housing
provision requires a considerable expertise in moral thinking,
trre teachers i guides are of little assistance to the teacher
since they oveilook the complexity of the task they advocate.

Various American writers, Oliver and Shaver (1966), Simon and
Wiight (Lg74t, have attempted to outl-ine techniques for dealing
with controveisial issues in the classroom, ?hese techniques
are based on a view of ethics similar to that proposed by Beckt
inA aie logical outcomes of a rationalist approach to values
education. fn order to show that these techniques are relevant
to the type of issue examined in 6fSL f intend to outline the
manner in-which Oliver and Shaver rnight approach the Rlchester
Way sirrulation (Cities and People, Unit 2, Part 1, Teacherst
Guide Page 36).
Oliver and Shaver maintain that there are three problems in
analysing public controversy' Firstly- teacher and Pupils mus-t

"iirLfy inl facts around which the conflict has developedr -and
secondiy they must clarify the meanings or use of words which
describe the controversy. The clarification bf factuaL and
definitionaL probJ,ems may cause the controversy or value corlr
flict to disaiPear. If this is not the case the class is left
with a values- problem and must clarify which values or lega1
principles are in confLict. In deciding upon a policy :i

t- we must create or acceot that policy which least violates
our concept of human dignity and which least violates any
of the social values that Dromote hurnan dignity. r

Oliver and Shaver L966.

Oliver and Shaverfs aoproach is to describe politica} contro-
versy in terms of genlral values and to regard tthe dignity of
mant as the ultimate concern of a democratic society. Their
teaching framework makes use of comparative cases or anaLogies
to aid value clarification, and suggests that a variety of
methods are appropriate in dealing with empirical disagreement.
In dealing with the Rochester Way controversy it is first
necessary to abstract general values from the situation. Social
justice, conformity to the law, and effective political repre-
sentation for the community, are perhaps the major values in
conflict. Secondly the pupils should be encouraged to recognize
these values as dimensional constructs for in any particular
case values are upheld or violated to a greater or lesser degree.
The dimensional constructs would be i-

Social justice I nequa 1i ty,/injus t ice
Anarehy
Political oppreesion.

Conformity to the law
PoliticaL representation

?hirdly pupils should realize that to support a position on one
value-continuum will necessarily af.fect one?s positi.on on others.
Direct action may allow conmunity expression and bring improved
social justice, but it may break the l,aw and inconvenience
others. To aid the pupil in formulating a policy tre should be



encouragedtoseetheparticularcasebeingstudiedasan
example of a class of valUe COnflict situations' In the case

of Rocheste, ;;t such situations are those which pose the
dileruna - ,aoe!'"-"o*r.rrritv-t""" ihe right to violate the Laws

of society at Large in order to improve its own welfare or
qualityoflife?r-Theteachermustnowprovideanumberof
analogies, j-n this case "rna*pre"-of 

clvil disobedience, so that
pupiJ"s rnay work towards ^ ;;;;;;1-qualified position on this
class of situaiion. rn f5rmurating a qualiiied eosftion the

ouoils wi1l consider certai., 
-r"i""=-to be more fundamental than

:;il;;;,";;a ilii-t;-required to balance the ihterests of differ-
ing groups wiifrin socidt y. f inalfy they ruay arrive at a general

q"ififi.d Position of the form :-
tlwillsupportnon-violentdirectactionifitcanbeshown
that : -

-All.democraticprocesseswithinthe].oca].cormuni.ty
have failed over a i;;g period-to bring about change.

such action is riteiv io'be effective in bringing
about change,

- disturbanc6 to others is minimaL'

It remains for the pupil's to test the factual assuraptions behind

thequal.ifiedoosition.Theteachermustprovidesufficient
evidence for the class to answer such questions as :r

Is the traffic a real nuisance/dangex?
Is the t** =o"a " solution to community probLems?

Has the Ioca1 democratic process failed?
Will protest quicken. road building?
will p."i"it d"""" minj'nal inconvenience?

A wide variety of techniques for evaluating evidence wilLbe
required in a'nswering .uctt questlons, 

. 
but should the answers CoD-

tradict the qualified position it rurust then be revised' FinalLy
the teacher should seek oppoit"tities for the gupils to act in
accordance with their """iia.iea-position. 

Thi' means that the
geography t"i.fr"r must b.;;;-itcieasingly involved in community

;;ii;;; 
- 

" a"""iopnent which is likely to cause vet more coh-

troversy !

Those concerned with the future deveLopment of GYSL must then

ensure that its affective-oujectives aie more expLicitly stated'
In dealing with the themes t6achers must decide which values they

will regard as ultLmate, ^tA 
in which areas they are eduCation

for tolerance. They must carry out an analysis of the material
to reveal it; poteniiaf fot-Ee"lloping the conponents of moral'itv'
and should consider the .""gn-of piaciical methods developed-il
the field of moral "Auc.tioi. 

- tire discussion of controversial
issues shou}d be seen as in activity which places.complex demands

on both teacner-anA pupifi, If suctt discuision is to be worth-
whiLe it must fo}low an accePted procedure and must emDloy an

amount of evidence greatei-iir"r tirat which the project provides'
A corarnitment to values education further reinfoices the case for
inter-disciplinary approaches to GYSL and requires an extension
of the opportunities'for schools to engage in community action'

There are no simple answers to values education or to the treat-
ment of controversial issues in the classroom' The Humanities
Curricutum project has u"!"-"iiticisea-ig"rly l9?3) for attenptinl
to formulate a"sirupfistic soLution. GYSL in its readiness to
engage in values ebucation represents a major breakthrough in
geograoh, teacfring. This arti"le has attlmpted to- outLine the
devel.opments which must occur if that policy- is -to be translated
into successfuL classroom-practice. lhe reward to be gained fror'
educating pupils in the vaiuing process ls the reconstruction of



our unstable society. GYSL, in an extended form, nay yet be
seen to resernble the curriculum project whictr Bruner now considers
most desirable.

rlf I had my choice now, in terms of a curriculum project
for the seventies it wouLd be to find a means urhereby we
could bring society back to its sense of values and
priorities in life. I Bruner L,ZL.
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