
GEOGRAPHY - A VESTED INTEREST IN EDUCATION
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: : Jf,Y \,rJrtrr ''tf'us^l.;

. In the laet five yea.re.there has been a fundame,ntal:change.in"ed.ucational
sociology which *"y Lu viewed as the emergence of a ne\r Paradigm. This

new intlrpretive paradigm stresses the.problqmatic meaning of social events

and educational "rtugori"". 
It,suggests that society'is soCial'ly conetructedr

sustai4ed., and chang"a tu"oogh the ongoing interaction of ,tTI€Itr IIx that there '

is a.dr;nafnicr fwo.nJa,y intefaction between rnan and societyl;the sociologist :

must,a.dopt a methodoiogy which employs participant observation and recognises

that research itseLf. is a social act. Within the new sociology of educati'on the

sociology of knowledge occupies a central position. Young and otJrers hold

that there is no absolute knowledge; all knowledge is socially constructbd and

ideological. A curricul.um based on a structure of "knowledger; such as that
p"opo*d by phenix or Hirst, would be regarded as an ideological statement.
sirr*tarty educational categories such as pupil, intelligence, ard, subject, are
socially constructed.

tr this articLe I intend to discuss the develolrrent of geography'within the

secondary school ctrrriculurrr by adopting the persprective providetl by the' rrew

sociology of education, I will examine the problems which had to be overcome
before,leograptry could. enter the curricuhrm, and thoee'which c'urrentl'y attend
its evolution as the curriculum changes its character.

,i

young argues t$at the curriculum ie an intereubjective reality given
meaning within an institutional context. He draws on several writersl including
Marx, in attempting to show that currieulum. chaage is related to tJle relative
power of different groups within society. That those in power define what

counts as knowledge. and govern its acceesibility is the central idea in Youngrs

paper. He also views the relationships betweea knowledge areas a:rd 
_the

i.iioru sobial groups having acces.s to them. Such an analysis is highly
reLevant in that geographers may be regarded ae a Pre8sure grouP attempting
to establish and maintain the position of their aubject within the cu.rriculum.

The academic curriculum common in tecoadary schools during the early
part of this century displayed. rigid stratification ia that its component subje_cts

*"r* isolated from one another. They were afforded prestige and regarded as

the property of teachers who gained reward by putting knowledge to use.
A high'degree of specialization, on ttre part of pupils and teachersr was possible.
The subjeits which gained most status were those which were formall'y
assebsed, taught to the ablest pupils, and taught to homogeneous groups of
successful chiidren. I:r attempting to establish a place within such
a curriculum geography had to estab.Lish its right to be considered as high
status knowledge. 'W'e shall see that it therefore stressed the literary form
of expression, became more abstract and divorced from everyday experiencel
and promoted individualism and competition.
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, Bernstein suggests that fornral educational'knowledgd is realised
through three message systerns. of whichrcine'l ,the'curriculumldeJines what ,

counts as,knowledge. . The thre6 sy,stema, curriculu$rr pettagogyil &tr{: ' '

evaluation, are contained within,4p educational'lcnowledge code,which'is ..

socially determ,inedi C6des are of,two'b.road typesr.collection or intdgratedr
depehding,on whetlie,r tlre cotrtents or subjects are in closed or open relatio;t1. '

The ,academic iurriculum.referred to by Young is ,of a spec'ialized qollectisn :

type, its contents being strongl.y classified or didferentiate"d. Strong. '

classification is the result of slrbject epec'ia]iets acting as'boundary maiatain''
ers. In doing so they develop a sense o{ identity and memberghip, or what
Esland refers to as a subject perspective. The rise in geography in schools
is accornpanibd by several developments which enslrre acce,Es'to guch
a per,spective for a growing number of teacher$r. ..A collection code bnsures,
soc.ialization,of both teachere and prrpils in that it develops subject loyalty.
The'key concept'i.n,such. a code is disc.ipline. The pupilmust leatn to work
within,a received'frarnewonk, and the knowledge he handloa is abstract and,'','
divorced,from.reality. ,The, able pupil will lain:order, identity; and commit-
rirentrwhi1ethe:lessablewilIbecomeconfusedandapatJretic'

:::.
The academic.curriculurn had its obigi,ns.in the middle &ge8r Designedl

around the needs of the'church it was'dominated by Latin,aad etreseed the
classical tradition. , It,was.a,d.ifficult curriculum and it dorrrinated the 'grarnmar
schoole and univ€rsities. i $ubjects Euch ae georiretry which,did find a'place
in this curriculum had to piovide disciplinb, an{ great faith was placed on l

what we ao:ur term the transfer of tralning". Yfilliams writes of the'predduree
which finally resulted in alternative curric,u$a being'provided'in new typei of
school. These pressures came from the public educatcra demanding
education for aI[, and from the:industrial trainerg who require.d a skilled
labour force. Robinson writes of one group:of schooler ,the idiseenting . r '

'academies, which broke the edricational monopoly and provided a reatristic ',

and'relevant ed,ucation. ' h,the tr?th and lSth centuries these schools met
a demand from the inc.reaeing merchant classes, and were prepared.to
implement the ideas..and writings of progressive.Renaigsance think€rso By
relaxing the degree.of claesification; or differentiation.between subjects, the,se
schools deveLoped a code which allowed-for the introduction of lmodernf,
subjects, At Sherrifhales in Shropshire, between 1663 and 1697 the curriculum
included mathematics, arratom]'r history, natural sciencer:'and geography.
Practical exercises, includii:g surveying and,the making of sund,ia'Iei were
carried out. By f 800 geography was:we1l established in such;gchbols and.
-was baged on compendious w.orks of geabral geography- ?he .eubject matter.',
vag.chiefly astronomicafl. physical, and chorograph:ical1 with an emphasis on.
aocial and topographical.detail. '. :

The first way'in which geography gained status in its attelnpt to be ,

recogaised as academii knowledge was by gaining.a foothold in,the'universities.
Physical geography, a'more abstract.scientific study linked to geologyr was
recognised by the universities as early as 1850. This separatism h.indered
the development of a unified geography. The work of enlightened pioneere
dnch-as Iriackinder gradually earned recognition, the school of geography at
fford datiag from 1899. In 19f 6 chairs.were establibhed at Liverpool and
AberyatrrytJe, anrd the period l9l7 to 1933 ea# great expansion of 3eilgraphy ,
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in the university sector- This was responsible both for an increasing supply
of graduate teachers, and the developrne.nt of public examinations in the
subject.' Around 1900 geographybegan to gain ground in the schools,, The
Code of 1871 to 1897 made provision for geography and set standards whereby
its teaching could be assessed. . Ir 1905 tJ:e Board of Education issued
regulations and regulations, but acknowledged that geography.was still,a lolry
status.subject'taught largely by,verbal nrethods. Ther6 \^.ere few headrnasters
or ixrspectots with geographical training, although the utility of geography as
a forrri of'vocational traini,ng for corunerce and administration.was being
realised.

It was the work of individuals and professional bodies which finally led
to a breakt&rough.- ' Of particular importance was the work of Herbertson and
Mackinder'who largely created the new subject perspective for the geography
.teacher. By their writings and inservice education they converted the. subject
frorn largely uncritical descriptive writing about.the world into a discipline
tJrat:emphasized an analytical, and deductive approach, .They protrided ne\n
integrative frameworks, such.as the natural region, about qrhich fle,geography
syllabus could be structured. h f 893 the Geographical Association was
founded. It had giown out:of an .earlier initiative by teachers who wished to
exchange lantern slides. I:e the first thirty years of its existence its main
concern was exarninations. The Association published a journal-and repre-
sented the interests.of the subject to examining bodies and other groups
concerned witlr education. By 19ll its memberghip had grown to 1r000,.and
by .1920 geography had entered the sixth form.curriculu^m and,was bei,ng give,a
speci,alis ed provisiori by Local authoritie s .

Geography therefore entered the academic curriculurn by proving its
worth as i discipline, by transforming its teaching techni(Iuea, and by.
develbping formal modes of asse,ssment, Although no longer tcapes and bayst
the knowledge was abstract and unrelated to the childf s.reality. Textbook
writers, teacher trainers, ar:.d the professional associations combined to
offer a new subject perspective. 'fhig leesened the teacherts conceptual :

precariousness, and was.to prove an obstacle to tbose who wiehed to relax
classification, and at the same time develop a more open pedagogy.

, Bernstein recognises that integrated codes represent a shift in the
balance. of power which shapes the curriculum. Due to social change there
is inereaged demand for a relevant curriculum which stresses relational ideas
and general principles. In such a code the subjects would, be in open relation-
ship'and the pedagogy would be relaxed to allow the pupils to introduce relevant
knowledge from their own experience. Such a.code reguires conaensus:about
the integrating idea amonget teachers, and their socialization into a new role.
Teaching and course planning must be shared, the status of knowledge arrived
at by negotiation, and modes of aasessment more widely baeed. By declaasify-
ing the,c.urriculurm we,are attempting to ehange the pupilts.boundaries of
congciouEness.

The move towards integrated curricula in
the last ten yeare. ltrritirrg in 1964,, Marchant
positi.on of school geography. The eubject was

schoolg has been a feature of
described ttre established '
popular in examinations at

;,'1
lt-
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all levels and there lvas a continued search for status: -
t - in the upper streartls,tlere is the detelrnination that geography

shall prove its worth as a mental discipline. r

Geography has resisted the social studies movement of the 1940s and was
shortly to begin battle with new forms of integration. , lvlarchant only hints
at these'toUrards the end of hiS paper:-

t But perhaps in this new interd.ependent worldl subject froutiere
are of less importance t}an that knowledge which ig.basic to mutual
understanding and to effective influence on the world stage.
- - geography given adequate teaching time might well be able to
make a yet more potent contribution towards the understapding o{
some of these problems. r

ThereismuchinMarchant|ssurvey.andotherstosuggestthatgeography
teachers were prepared to relax their pedagogy, or in Bernsteinfs terminology,
to adopt a weakened frame. Local studies, classroom resourc@81 problem
solvingr fieldwork, and a willingness to discuss values were all'signs of
a move towards an open classroom. These changes are welt dstablished but
are by no meane universal. 'It is in those schools where strong 6lasslfication
remains that frame strength is proving,most resistant to change.

A recent D.E.S. survey reflects the established position of school
geography which Marchant described. Of the 217 schoola sampled 63 had
combined stuities courses with various titles including social atudies,
hurnanities, and environmental, studies. These coursea are best developed
in comprehensive and modern schools, and tend to be taught to pupils of
average and less than average ability.. There ie a growing'range of external
examinations linked to these courses, and both universities and collegea of
education are providing teachers with a professional training in some form of
combined study. New professional associations such as the National Association
for Environmental Education are growing in membership, and officlal reportE
from t"he D.E.S. and Schooler Council support these new curficulum frameworks.

l4rhat then are the problems facing geography in schools as it currently
attempts to evolve ? As Bernstein predicts the geography teacher socialized
into the collection code is resisting change.. We see this in most school
departrtr,ents to some extentl and it was clearly visible in Nichollts presidential
address to the G.A. in I9?3. Not only is his subjeci perspective threatened
by integration but change in the nature of geography itself further serves to
unaettle the teacher. Geography was late in gaining its place in the curriculum.
&s present resistance to change may be an indication that it is not yet ready .

to forfeit its hard won position. By continuing the practices wbich won it
recognition geography in schools largely ignored the social and environmental
problems in the real world which demanded attention. The new combined
rtrdies developed to rneet an existing need and have gained ground at the
.*Fease of geography.
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The riew sociology of education does then off,er a relevant pbrspective on
the growth of geograpby wit}in the secondary school curriculurn.: 'The subject
won recognition in an academic curriculum of the collection type by proving ite
worth ae i discipltne, and by sociatrizing.teachers,into its, subject perspective.
Although prepared to accept a weakened frame, geography has beea reluttant
to weaken its boundary with ottrer eubjectsr The vested interest which $iras

so neceasary at the beginning of the century is now proving an obstacle.
Many teachers regret tlrat geography has not been more prepared to exert its
interest in the name of integrated studies. l
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CommcnE
GEOGRAPTIY . A VESTED INTERBST IN EDUCATION

Ag a oelf-confoeaed, even unachamed, momber of .hat lnto,rett group to
whlch John Huckle refers in hie article Geographv - A Vested Intereet in
Education (C.G, Feb. 19?5), might I make Bome comments on his analysis and
Pose a few queutione whicfr a;em as yet unresolved or ignored?

, I aee no point in denying that thb eubject geography ia a pillar 'of the
rrsubject curriculumrr. lvtr. Hueklets brief but illuminating account of
geographyre rise to itg present position of (relative) eminance in the eecondary
echool, boletered by shady liaieons with the'dreaded examination system and
the undercovet eupport of euch insidious organisations as the Geografhical
Aeeociation, hae the ring of truth about it. Geography has undoubtedly achlbved
itt statuE in the echool curriculum through the interplay of diverse hietorical
circumgtancea (what used to be called thistorical accidentt) rather than ae
a regult of rational curriculum planning. l{hile I believe geography to be
a aubject rich in idcaa and challenge for anyone lucky enough to etudy it,
I would acccpt that lts fglqllyq atatus in the currlculuml to the virtual
exclualon of many ottr.iliffiollectione of ideas (such ae sociology?)ria
largely indefensible, .;.,

Could Mr. Hucicle and I perhaps further agree that the uee of rtsubjectatl
ag the basis for a echool curriculum hae imperfections both in conception and
in implementation? Undue compartmentalisation of knowledge would surely '
be condemned by aL[ and the teaching of geography may indeed, as do mogt
thinga, fall short of the ileal. But, in pointing to all thia (the vested'interest
of geography, ite origine, the arbitrariness of the converrtional subJect trnlxl
in schools, the defecte of a curriculum based aolely on eubjecte)r'ibnlt
Mr. Huclcle.really only indulging in that favourite pastirrre of eociologisti - '

articulating, and elaborating oni what is obvioua ? I corildntt but agree that tbe
eubject curriculuml with geography as a part of it, has significant defecter
but hae a case been made for abolitiorr rather than reform ? When it comee to
dlsculring what lr to roplaco aubjecta, ouch nB geography, ar a currlculum
frrr66q1q5k, Mr. Hucklotr nrtlclo lc doctrlodty voguc, ln contrnit to hlr rhnrp
crltlqurl.of tho ttttrra guo. IIcncc Bom(' quectlorr; whlch o$om to rcqulro on
iln6w€r:

l. Montlon lg mado of ilrlor:l;rrulfyirrg tho crrrriculumrrnnd tlrsrrlntograting kloarl.
h tlro n6w crlrrlcrrlrrln, hrvllrg *hrrndrlnsd lt! arrb,loct-h6ufid ttrllctrlrs, l0 ho
t irtnlrlr,lqly llrlttll,]lil,rrle ru. lh ll ll llrtur, *r rrrw tlt,ui lrll,rts $H ftl$ hlilllmFltlr{?
tB '',1,rlr hfflf-fdhn+lr llr ltr1l 1,1'r,,1, Irtng wlrurr 1,,r f nll'r 

''rl n'rrlrrvr,
f rr'+rrtflH lt'1r,il; itf ',rf l,llt l l, ,rl r l', r{r lt,r,rf ,llr lri 1;,, lrtxl I rt f r.rrf rr d llttl r,ll, ltr, l*

"2"9*ilNfi4glW,71ydat,tqf,lr*4tffi+, ,,&ffl*o4qi lrlf r,u 1pl,,,,' I ,rl rrlrrrll, ,,1I rt' t' 'lt"giL*D^fr *q ?a-rrHp, t&f *ffiv{tfi,6
c(#fL 3--r.-/ ot-L .
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Berneteinrs conception of the t'integrated codeil?l Are not the super-Bubjectsr
auch as Humanitiee and Environmental Studies, now being fostered in eomegchoole, more cloeely allied to what Bernstein describea as a rrcollection
curriculumtr? lVhile there may be a weakened rrclagslficationtr (i.e. a blurring
of eubject botrndaries) within the nbw subJect groupinge, iB notthe curriculuma
a whole characterieed by strong claasification between say Humanities and
Science ? A curriculum structured in terms oi e"veral trbroad fields of
experiencettZ such as these, is eurely more of a reshuffled subject curriculum
than a genuine example of the integrated ldeal in prictice ? - '

Z. Berngteinle tertlil |tframett refers to rrthe degree of control teacher and pupil
Pgasebs gvet the sele'ction, organization and paci4g o{ the knowledge transmitte
and received in the pedagogical relationship'r. Can the weakeningtf f""*"
agaociated with integrated etudiee reallybe regarded ae a gain for education?
{hat Beem8 to Qccur all t9o often.is that the firm roots and clear, if limited,
objectives qf the Pre-existing subjectg are superse.ded by a new creaturel' euch
as, Envifonmental Studiesr of unqertain origins, multifarious manifegtations aad
nebuloue 8oale. The weakening of control over what is transmitted and receive
in the claseroom seemE in prac.tice to encourage portentoug course titlee (e.g.
s.gcial Sgpdie-e). global tfimlg.Giil &ran in s.Ii"iyl" ;;;;;." witha dieeaee
which {night best be deacribed as trcontent gluttonytr. Such courseg are liable
to devour-pny topic in sight (whiqh ientt;relevagrt to a generalr as dietinct,from
a aubject(s) basedl coute€ on Man in qociety?.)r regottirrg in eevere indigeetion
and groasly oyerwbight ayllabuses with little room left tJ explore the ideae
which purport to be at the heart of it all. (It ebould be said that thie ie :

adlgeaee;Bot.Fnkoown in geography, especialy iir the icov.r the worldr school
of r_eglonal geography. Hopefully, with progressive attempts at defining ,

fundamental geographical concepts and devisirrg 
"o,rr"es built round them, ite

incidence in geography ie declining).

3. Bernetein,definea integratiot as referr imally tov[the oubordination of previoualy insulated aubjects or coursea to aome
relatlonal ide", whi,ch blurs the boun$ariee b?w..n the subjec.tBfr.

Could- we have some examplea quoted of such relational ideas ? :Are they rhigher ord,er'colrcgpts wnict,tr,anecend su-bject boundariegi.or ie the,term

TI
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i
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'lng mlnl:

geographyl teaching with an abstract ideal. For the sake of a balaneed ar

lf yo
find

relational idea being elluated naively with wide-ranging !g&g:or theraea (e."g.
underdevelopment, race); flre teaching of which can be ae ,.icU in ideag or ag
devoid of them aa those devieing the cturee make them ? , .: 1:

L: M1r Huckle- talke.of a more relevant curriculum and of relevant lvrornledge.WPI'ie gr-gant here b-y rqlgvant, and relevant to what?, ;An old.quesgion, but
yo-1th asking when the idea'of releyance ig" used ae a freely available but ill_
defined justification for innovation. Are the best integrated etudies coulseo
necesBarily more ftrelevantrt than the best geography courses ?

If thg picture painted here of the reality o{ integratgd studiea ig in an
exceseively critical vein (and it is intended to be eo)r"it il onfya reaction,in
kind to lh"ge who ineiet on comparing the admittedly. imperject reality of

it might be more fruitful to distinguish between the compaiieon of realitiee
(preeent anil predicted) and the deLate on ideale.
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The preeenl curriculum structure ir1 our Fecondary echoole is founded on
the assurrrption that

rrNo enguiry can take place except within a particular system of thought
and thiB invglves recognising the impljcit rules of procedure built
into thie system rather than another,tJ

If the integrated code is to provide an alternative foundation for the curriculum,
or GveD a complementary one, its proponentg have the obligatio.o 9f interpreting
that sophisticated ideal in termp of the realities of the school as an inetitution.
There can curely'be no justification for integration being an approach applied
only to the lees able. However, unfil,the irnplicatione gf the integrating idea
have been carried through into the practical sphere of curriculum design and the
learning experience of the indlvidual pupil, that idea,will be reaieted not only
because of the vested intereste of specialiste but also because it has yet to be
justified as a viable alternative philoaophy for the gecondary curriculum. Once
tbe caso has been made, I shall eteel myielf for the role disorientation, Ioss
of subject identity and other traumatic experiences which tJre sociologistb warn
us to prepare for,
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CommcnE
GE9GqAPHY :+ yESTED INTEtsEST IN ,EDUCATION-

--

,EDUCATION-

I wae pleased to read Richard Daughertyts comments on my article
rGeography - a vested interest in educationr. May I offer the following
replils io it " guestions he Poses ?

I. Mi. Daugherty is of course correct in stating that the integrated
curriculur,rr reiresents simply another form of ordered knowledge, into which

the pupil rnust be initiated. The disarray vrithin the fiel.d of Environmental
Studies, so ably degcribed by Weet in the current issue of ?.E'E'n is an

indication that ihu". new tsuper subjectst are etriving to achieve status with
undue haste. The new sociology of education suggests that the lidealt

integrated curriculum would allow the pupil to arrive at his own structuring
of experience ot knowledge. Dr tlrie aense the new structure can be regarded
a6 unspecified.

Z. The weakening of frame strength can be recognised as a gain for education

by tlose who wish teachers and pupils to be important agents in deciding

curriculum content, That this ideal is distorted in practicel to produc€ ov€t-
weight syllabuses in which central ideas lie hiddenl is often the result of
a failurg by teachers to become socialised into an integrated. code to the extent

tJeat they forfeit subject priorities. To suggest that Environmental Studiest
:....:.. and'social Studiesr lack clearly deflned objectives, in theory; ie to ignore much

recent literature, That these objectivee czur be met without tcontent gluttonyl
will become increasingly cl.ear as new courses are taught and evaluated.

3, lpowert is a.1 example given by Fring of a relational idea which transcends

subject to boundaries. The uge of sucb ideas ie clearly seen ln tlre'schoo!.st

Council tHistoryl Geography, and Social Science I - 13' Project' The

curriculum dev.loped 1s organised around seven key conce,Pts - commuqicationr
power, values a3d beliefe, concensue /conflictl slmilarity/differerrce, continuity
change, and causality.

4. At a time of rapid social and environmental change, a curriculum which

is to be relevant to tle future Hves of pupils must strese firndarnentala. It
ie perhaps not over emotive to agree witlr Postgate and 'tffelngartner that
relevaat knowledge is that which is needed for survival. Their proposed

curriculum, (a tihatfs worth knowingl questiona curriculum) would promote

open inquiry and develop attitudes a^rrd skills of socialr pol'itlcal, and cultural
criticiem. The best integrated courses are not necesaarily more relevant,
tlr.y eimply place fewer constraints uPon the pursuit of releVsllc€r

Contrary to Mr. Daughertyls suggeetlon epietemological considerations
show that geography has feiv claims to be consid,ered a single system of inquiry.
(prlng is cfea-rydrawing upon Hirst and Ptrenix to suggest'a foundatron for
curriculum design. ) He aiso clearly recognises tJrat tlre nature of problemat

and pupilst needi wifi often promPt integration. On these occasiong tlre

expticiUon of geography will become a secondary aim to that of exlrlicating
some social or errrrironmental problem.
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. lVhile Mr. Daughorty i,s cqrrect to.emtrrlrasise the qu{between an
imperfect.reality and aa ahatract idealr practice rn echools muot be gulded ;

by d body of ,educational theory. A key implication of t.he new eociology of
educatiori:is th,t'the trealitieg of trhe echool ae an inetihrtiont ehould be changed
if they prevent the implonrentation of a curriculum based on sound ideala.
I would maintain that the integrated cod,e already of,fers a viabl,e alternative
ehiloeophy for the Eecondary curriculum. That tt faile to convlnce
Mr. Daughertlr and many ottrer geograplreral of, ite value in practic€r is
partty the result of vdeted intereets preserrring "ttroee vely institutional
realities wi&tn which it cannot f,.ourish.

Ref,eteuces.

-

Teaching. qs * eubverreive ac,trvityl Poatgatb & l{eingartrerr Penguin 1974.

. John Huckle.

Mri Huc'kle would not expect.me .to look forrvard to the day when this
lrurnal is renamed the rrClassroom &rtegratortt any more than I would expect
hirn 1q hope for much good to come of a revitalised subject curriculum.
Inuet however take further issue with.him on certain crucial matters:

- the nature of the relational ideas on which an integrated curric,uhrm
is to be foundedl

- the relationship between the [integrated idealrt and the integrated
studies phenomenon in our secondary schools.

Any subject such as GeograPhlr generates a body of ideas whiche
rbrtractly expr€Esedl can be shown to contribute to the understanding
Eattet, i.e, they have " ivlr. Huckle
tcre lrelational ideael from Historyl Geogr,aphy and Social Science.,

however
of subJect
quotes
To take

towerl aB an example, is thie really an idea transcending subject boundaries ?

lilo doubt pover ia a key concept in the.study of political historyr but'in
C*ography ia it anything more than a !93!g, i'.e.'a terrn which delimits
certain eubject matter ? Atl too often what masquerades funpressively as
a ftelational ideal is no more than
ranlng8.

-

14rhen such curioug amalgams are used as building blocks in
rlillabus construction, lrsooner or later somebody is going to integrate fashions
ead firefighting under the heading ttHosett, o! nutsl bolte and needlework under
Ittreadsrr rt. I

Accepting that some relational ideas will indeed be conceptS which have
frnctional value within each of the subjects being integrated, is not the relating
of those ideas mord a matter of th"t
rlranscendingrt subject boundaries ? Furtherl what criteria are to be used for
tb selection of relational ideas such as the seven key:concepts of the Liverpool
koject? lf,ithin what system of knowledge are they ttkeyt'? Surely it is not
ruggested either that they are central to some unitary system of knowledge or
6rt the ad hoc grouping of Historyl Geography and Social Science is capable
d establishing its own crlteria ? Perhaps what ie really being said is that
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they are commonlv gcqurrigJq and therefore,mugt have greater significance
than ideas found only within the narrow confine'$"of one subject. If so1 does
thie mean that peculiarly geographical ideas euch as tfriction'of distancel are
tresa worthy of study thln the key doncept€ ? This chain of illogicality ltl&]r ' ;

accolurt for some of the distortion and misrepresentation of the contribudirn. bf
subjects to integrated Etudies.

What of the curriculum structure'withirr which relational'ldeas, are
studied,? ,I would afgue that, in any conceivable ichooll structure is
a characteristic which is both inevitable'and desirable. Hbnce my plea to
Mr. Huckle to think in terms of the reality of school as an institution when he

tatks of Itunspecifiedtt curriculum etructure. Even BerneteinrZ a.major
inspiration for integration, defines integration aB a Elgilg- (not abolition) of
subject boutrdaries and the integrated.coile as.e:rtailing qgrkedlv reduced
claasifications between subject components (not no classification). Tb"rs it
may be helpful to recognise that the debate is not about structured vorsus
ungtructured curriculum but

a) more structure v. less structure, and
b) structure A (subjeet based) v. structure B (based on rrbroad fields of

' !ence").exPerl,

I would not want to argue for A to tJle exclusion'of B. The looser 4nd
preferably flexible, grouping of subjects has merit - whether it be in reducing
t&,e number of teachers each pupil encounters in the lower secondary school or
as a convenient way o{ infiltrating fresh ideas into a curriculum otherwise
resistant to change, Furthermore, I hope it is understood t}at the argument is
about rtmeansr and not.rtgoalst'. The goals of integration - the integration of
concepts vrith each other and the integration of concepts learned in school with
pupilst experience outside school - would;surely be generally accepted. The
meana proposed by Mr, Huckle - integrated studies course€ : 3r€ more oPen

to gueetion, The sociology of knowledge offers so.rne fascinating insights into
educational knowledge codes bqt;' in concentrating'on dnly one asPect of the
nature of schooling, it cannr-rt in iteelf provide an adeguate foundation for the
planning of our secondary curriculum. The more ardent supporters of
integrated studiesl'basking in the aura of words such as frintegratedrrand
ttrelevant$, attempt to transform Berrrsteints searching analysis into
a blueprint for curricuLum reforrn. It is becauge I share, Mr. Hucklers
concef,n that any curriculum ehould be guided by a body of educational theory
ttrat tr hope the practice of integrated studies (in its corrnonest form of buper-
subjects /pseudo.eubjects such as Humanities or Social Studies) will be
recognised for what it is - a valuable pragmatic response to cdttain
circumstances and bearing litde resemblance to Mr. Hucklels still unspecified
integrated id,eal'

1. D, J, Luke llntegration overdonell T.E.S' 22r3.74.

?. B. B. Bernstein tOr: the Classification and Framing of Educationil
Knowledgel in K4owlgdqe and.Controlr €d. M' F. D. Yotrng,
Collier Macmillan 1971.

to be
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