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'The.Geography for the Young School Leaver Project represente a radical
strategy for change within the geography curriculum of the secondary,school.
That so many echools, throughout the countryr are succesafully using the
F r6j6.c,t only two'years after the publication of the first box of resou.rce inaterials
is testimony to a strategy which f,ocuoeg not onlg on'the publication of teaching
materials, but algo on collaboration with Examination Boards and the ereation
of local s;rriculum groups tq consolidate and further development. ,In this
article l propose to examine the impact of the Project on'teaching and learning
styles, and to euggest that while the adoption of the Project may,release the
teacher from certain constraints it will inevitably pose new problems.. I will
further argue that certain features of the Projecttg current development serve
to accentuate these problems. It is aesumed that the reader is familiar with
the Projectrs philosophy and materials. ..: ..
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Ceography for the Yotrng School Leaver may Ue "u". as an instrumeat to
change, or reinforce, the teacherts pedagogy - that philosophical position he
adopts towardg himselfl his subject, and his pupils. That our behaviour as
tbachers of geography is the result of a body of principles and assumptions
collected together in a piecerneal fashion can not be disputed. Such beliefs
determine the teaching and learning ityles we favour in the classroomr the
manner in which we plan and implement curricula, and the resources we use.
Much of the current change in our secondary schools can be understood in terms
of a shift in pedagogyr or a move towards the open claesroom. (Hawkins and
Vinton, l9?3), fhe accompanying table contrasts the role of the teacher, and
that of the pupil, in an open as opposed to a closed classroom. While few
teachers adopt a pedagogica.l position at either extrerne of the cloaed/open
continuuml manf have adopted a more open approach in the belief that,the
environment so created fosters inquiry, reflective thinkingr and the development
of personal values6 a pupil educated in such a classroom being better able to
face the demands of responsible adulthood,

An examination of the teacherrs guides which accompany the GYSL
materials gives an indication of the desired pedagogical Jtarrce.

The three themes, ( l,eisure, citi.es, and work) have been chosen because of
their laatiag interest and relevance. Thur. is an expressed desire by the
Project team to further all aspects of pupil developmentl with the adopted
methode encouraging pupil involvement and participation, In deecribing the
desired styles of learning the team stress the need to promote pupil centred
activity in which a wide range of technigues are employed, and individuirl
decision making is highly valued. The dominant leatning style is structured

* Based on a lecture given at a Schools Councll confetrence at Avery Hill College
of Education, July 1975.
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CLOSED CI-ASSROOM
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The teacher:-

- exerciges power and control.

- fears debate.
- ie intellectual leader.

- ia concerned with a body of
eseential knowl.edge.

- prescribes content.
- is concerned with trrace,.
- hopes to transmi.t key rralue,s.

- ia slow to respond to social
change.

The pupil:-

- is passive and accepting.
- learns lrightt meanings.

]-,
'h the classroom:-
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- producee a gafe environment
for learning.

- values.pupilst'contributicins.'
- is manager of learning environmentl

a consultant.
- regatds knowledge as tentative

and open to new interpretations.
- content by negotiation.
-. is .less concerned with pace..
- is concerned with value analysis

and clarification.
- is more ready to respond to social

change.

The ounil:-

- is active and challenging.
- expands.number of meaninga he

has available.

In the classtoorn:-

her:t to
Hot h.
firr as

ffir
t

t teacher talk dominate s. pupil diecus sion dominates.
small group interactioni| - teacher/class interaction.

discovery. The pupil is to be given access to an increased range of meanings
in a manner largely dictated by the nature and ordering of the resource
uateriala. Compared urith tire majority of current practice within the
geography classrooms of eecondary schools, GYSL represents a shift torilards
an otr)en pedagogy. I,fhile I will Later argue that several characteristice of the
Eojectls development serve to conceal its true pedagogical stanca), it is first
necessary to deacribe the problems facing the teacher adopting the materials.

The pupils for whom the Project is envisaged are a group dften associated
in the teacherts mind with problerrr-s of control. In the open classroom the
teacher rnuet negotiate for control and employ a simil,ar type of rational
authority to that which he is so anxious to reveal in maay of the case studies
being investigated. By discussing such issues as urban zoning and unemploy-
ment he must be prepared to be challenged by inarticurate pupile. ,The
cuniculurtr offered is subversive in that it challenges deeply held beliefsl and
dfers the pupil alternative ways of comprehending-his enviionnlent. By
promoting the recognition of attitudes and valtres it forces.the teacher to manage
the reaulting discussion, and educate his pupils in such a uray,as to avoid value
coafusionr

GYSL- also places'other demands upon the teacherr lYhile the geographical
content of the material is clear, there is a wide gulf.betureen the course advocated
and many present CSE and GCE syllabuses. The acsepted'teacher .of geography
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ie threatened with identity loss in that elements of his existing knorrledge and
expertise are no longer so highly valued. He is asked to co-operate with othe
geographers and with specialists in other aubjects, the result being that hie
role is lese insulated. In addition he ie asked to become an agent of curric
change and engage in curriculum development. The Project demands new skill
in lesson preparation and reaource management, skille which are being
effectively'learned in local cuniculum groups o

If GYSL is to be succeesfully adopted into a school the staff concerned
must recogniee that th,e problems described are a reeult of pedagogical
assumptions which the Project makes. There is a danger that an inadequate
commitrrent to the Projectts pedagogy will cause teachers to revert to
a closed,claesroom in which they feel less threatenedl but ln which ttre
objectives of ttre Project can be only partially realized. Several characteristic
of the llrojectts recent'development provide such teachers urith added reagons
confueion.

Firstly the Projectls content is exhaustive. Many schoolsr often due to the
pressure from Examination Boardslare attempting to cover all three thernes in
two yeara. This emphagis on prescribed contentl and the resulting pace of
leesonel leaves the teacher with little time for open outcomes and d,iscussion.
The rapid growth of CSE examinations, to cater for the majority of pupils
using the matetials, hae provided educational reslrectabiUty but has also served
to direct attention a\firay from a change in classroom climate. Despite the
claimed flexibility of Mode III examinations there is a danger o{ t}r.e Projectfs
content becoming lritualieedl to the extent that the envisaged ongoing curriculum
development is stifLed. In the publicationg issued by the Projectl and at
meetings of local co-ordinators which I have attendedl there has been inadeguate
attention given to integrative courses. That GYSL provides a frarnework for
.a course in social studies, with much opportunity for community action (naU
19731is widely recognised. Geograptrers must not tegard the material ae their
property, and must be prepared to diecuae its content and philosophy with'other
subject specialists. A united approach to the needs of the young school leaver
ehouldr one fee1s, produce more integrative courses involving community:
service, Earriers between eubjectal and between the school and society, have
no place,'in open education.

GYSL clearly wishes to deal with attitudes and values, and so Promote
affectiye outcomesr It is the failure to produce mole precice affective
objectiveg, and describe appropriate classroom techniques, which is perhaps
the major weakness in the Projectls revealed pedagogy.

Publications by Raths 1966, and Metcalfe 19711 teve&l that there is
a coneiderable body of theory and techniques relating to education for value
analysie.. Tfithout the benefit of this rationale and rnethodology there is a dangerp
as with the Humanities Curriculum Projectr that the teacherts experiences will
cause him to abandon an essential element of the intended curriculum. The
experienee of the Elementary Schoot Teaching Project in New York (Weinstein
anqi. .Fantani l9?0) suggeste that tlre affective curriculum is indeed the key to
the education of poorly motivated adolescents of, low attainrhent. If values are
the i:ey toele for finding meaning in a complex eocial environment. it is in the
af{ective area that 6leographers fnust now concentrate their attention if they are
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Yrt{roN, D.A.
BALL, G.
BATI{S, LrE.
METCALtr'E, L.
TEINSTEIN, G, &

EANTAI$I1 M'

b povide a balanced curriculum"

GYSL is a welcoute strategy to open up the geography classroom. If
Eachera are not to be o\Tercome by the ptoblema which thia task preaents they
austbe helped in several ways. By lta emphaaie on external examinationsr
tr failure to promote integrative courses involving community action, and ite
trck of direction aa regards the affective component of ite curliculumr the
Projectrs early development has served to delay the traneitlon to'a more oilen
clasgoom and a more reeponsible output of school leavers* These featurear
SiIe minor setbacks compared With the great leap forward which the Project
tepresentel deserve the coneideration of all thoee currently engaged in the
tnfleaeaation of the Project,
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