Using story to foster respect and care for the community of life
Environmental Education/ Gallieni 2/ Friday 1700 – 17.45 /Primary 0 – 10 yrs.

Introduction

2005 – 2014 is the UN Decade of Education for Sustainable Development (ESD). The ultimate goal of ESD is to empower people with the perspectives, knowledge and skills for helping them live in sustainable societies (Unesco).

The Earth Charter provides an educational framework for the UN Decade:

1. It is the result of a decade-long multicultural global dialogue

2. It helps explain the interconnectedness of economic, social and environmental spheres

3. It conveys a sense of universal responsibility

4. It articulates the principles for promoting a sustainable future
[image: image1.emf]
Teachers throughout the world are using the Earth Charter. Many of the resources they have developed are available at www.earthcharter.org/resources  Earth Charter adaptations for different ages of learners, in several languages, are also available from the website.

Earth Charter Principle 2
Care for the community of life with understanding, compassion, and love.

a.   Accept that with the right to own, manage, and use natural resources comes the duty to prevent environmental harm and to protect the rights of people.

b.   Affirm that with increased freedom, knowledge, and power comes increased responsibility to promote the common good.

Principle 2 for children

2a Use natural resources wisely, tacking care not to cause harm to the Earth

2b Protect the rights of people and accept their differences

A short Earth Charter adaptation for children - Australia 


2 Treat people, animals and plants well

 - Because they form part of nature.
 - Because they need protection.
 - Because they give you what you need to live.

http://www.earthcharter.org/files/resources/EC_versions_Children_Young.doc#English_children
Key concepts
Community, Kindness, Care, Respect, Sharing

Needs / wants, Interdependence, Values (other people, other species, future generations), Rights, Responsibilities / Duties, Laws / Rules, Power / powerlessness, Greed / sufficiency, Compassionate action, Global citizenship, Empowerment
Why story telling?
1. Children love to listen / take part in the performance of a story
2. Story provides opportunities to make meanings, understand the world, make connections, empathise with others, talk about feelings and ideas, explore language and develop concepts (visual, emotional and media literacy)
3. Many traditional stories have a lesson in them – they may teach principles such as those in the Earth Charter. They also foster respect for other cultures.
Activities for use with stories
Choosing / exploring titles, hiding / drawing / revealing pictures, predicting endings,  speech bubbles / imaginary conversations / different points of view / retelling in another genre,  reading and drawing pictures, story sacks, role play, group poems and stories, etc (see Start with a Story, pages 18 – 25).

Today’s  Workshop Activities
1. Introductions using two picture story strips: The Two Donkeys and Planting Trees, Care of Saplings

2. Relating the two stories to Earth Charter principle 2. Appropriate language for 4, 7 and 10 year olds.
3. Generating key questions from Panda Bear Goes Visiting (Foreign Language Press, Beijing, 1982)

4. Perform The First Basket (Telling Stories, pages 7 – 9) and discuss follow-up activities
Resources
Resources for this workshop were found using http://www.globaldimension.org.uk/ 

Two teachers’ handbooks were particularly useful: Start with a Story (Birmingham DEC, 2002) and Telling Stories (Global Link, 2006).

Other books referred to:

Bringing the rain to Kapiti Plain, Veran Aardena & Beatriz Vidal, Macmillan
Dear Greenpeace, Simon James, Walker Books
Dinosaurs and all that Rubbish, Michael Foreman, Puffin

I Want One, Dennis Reader, Walker Books

Oi get off our train!, John Burningham, Red Fox

The Lorax, Dr Suess, Collins
John Huckle
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The UN Decade of Education for Sustainable Development – 
an opportunity for your school
Environmental Education/ Saturday, November 18th/ Uranie / 1700 – 1745 / 
Introduction

This workshop will begin with a short presentation on the UN Decade of Education for Sustainable Development, the UN Economic Commission for Europe’s Strategy for ESD, and their relevance to the European Council of International Schools.

Education for sustainable development has come to be seen as a process of learning how to make decisions that consider the long-term future of the economy, ecology and equity of all communities. Building the capacity for such futures-oriented thinking is a key task of education

UNESCO/UNDESD website

Education for sustainable development should develop the capacities of individuals and societies to work for a sustainable future. It is aimed at making people more knowledgeable, better informed, ethical, responsible, critical and willing to act for a healthy and productive life in harmony with nature.

Draft UNECE Strategy for ESD, 2004, para. 11

ECIS acts as a catalyst for the advancement of internationalism through education. ECIS homepage
Activity 1
Applying UNECE indicators of ESD to ECIS
	Indicator
	Yes/No/?
	Issues raised

	Does ECIS have a coordinating body for the implementation of UNDESD and the UNECE Strategy for ESD?
	
	

	Are key themes of sustainable development (see list on screen) addressed explicitly in the curriculum / programme of study at all levels in ECIS member schools?
	
	

	Do ECIS schools adopt a “whole institution approach” to sustainable development and ESD?
	
	

	Do ECIS school students develop their own SD indicators for their schools?
	
	

	Is ESD implementation in ECIS schools a multi-stakeholder process?
	
	

	Is ESD part of the ECIS CPD programme and international teacher certification?
	
	

	Does ECIS have a strategy for the dissemination of good practice in ESD (tools and mechanisms) amongst its members?
	
	

	Does ECIS participate in international networks related to ESD?
	
	


Activity 2

The Department of Education and Skills (DfES) in the UK is currently seeking to develop sustainable schools as part of its Sustainable Development Action Plan. A national framework for sustainable schools suggests that schools should extend their commitment to sustainable development through eight interconnected key areas – or doorways (food and drink; energy and water; travel and traffic; purchasing and waste; buildings and grounds; inclusion and participation; local well-being; and the global dimension). Each doorway can be taken forward through the major areas of school  life: the curriculum, campus, and community. (www.teachernet.gov.uk/sustainableschools )

As regards doorway 8, the global dimension, the DfES hopes that by 2020 ‘all schools will be models of good global citizenship, enriching their educational mission with active support for the well-being of the global environment and community’. It suggests that this can be achieved through an integrated approach to the:

	Curriculum (teaching provision and learning)
	Campus (values and ways of working)
	Community (wider influence and partnerships)

	Schools use the curriculum to cultivate the knowledge, values and skills needed for pupils to act as globally aware citizens, and reinforce this through positive activities such as school partnerships and exchanges.
	Schools review the extent to which their management and purchasing choices affect people and the environment globally, and establish policies that reflect a commitment to global citizenship.
	Schools use their communications, services, contracts and partnerships to promote respect for the well-being of other cultures, countries and the global environment among their stakeholders.


The ECIS adult award for the promotion of international education is given to somebody who has contributed exemplary voluntary service which has helped to promote international education. This could be demonstrated in any number of ways which may or may not include research, program development and implementation, or personal and public advocacy. S/he should be an exemplary citizen who exhibits personal integrity, ethical professional practices, high personal expectations, a positive attitude and demeanour toward others, and seeks to understand and appreciate other cultures and educational programs. (ECIS website).

Imagine your group of four or five participants are the ECIS committee responsible for this award.  During the UN Decade of ESD you are anxious to ensure that the award is used to draw attention to ESD and encourage best practice.

Using the presentation on UNDESD and the above table as stimuli, together with your own ideas, draw up the profile of three imaginary adults who you would like to see winning the award in 2010. Remember the profiles are designed to focus attention on the potential of ESD and encourage innovation or the reward or new rather than existing practice. Each profile should state in no more than 100 words, what the adult did to win the award and how this relates to ESD.

Some sample profiles will be provided to stimulate your imaginations!

John Huckle
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Developing global citizenship through interdisciplinary inquiry

in the middle school

Environmental Education/ Sunday Nov. 19/ Mediterranee B / 0900 – 0945 /

How can middle school teachers and their pupils explore issues of the environment and development in ways that foster interdisciplinary inquiry and promote global citizenship? This workshop seeks to answer this question by focussing on the issue of aviation’s contribution to global warming and how this might be explored in the classroom
Activity 1 
Taking a Stand. 

Participants take a position on a line depending on their attitude towards flying to and from the ECIS conference in Nice.

Activity 2
True/False Quiz on aviation and global warming in Europe.
The quiz reveals participants knowledge of aviation in Europe, its contribution to global warming, and current proposals to reduce its impact. After the quiz participants are asked to reconsider the position they took when taking a stand (activity 1).

Activity 3
Education for Sustainable Development (ESD) across the curriculum
Participants are asked to list the three school subjects that have the most, and the three that have the least, to contribute to middle school student’s study of aviation and global warming. Their lists are compared and discussed.

They are then introduced to Michael Bonnett’s argument that students are more likely to become active citizens capable of creating a sustainable society, it they have developed sustainability as a frame of mind. This involves a love of themselves and the rest of the human and non-human nature that sustains them. Developing sustainability as a frame of mind requires ESD to develop:

1. an understanding of self and others within nested bio-physical and social systems (a systemic or holistic worldview);

2. an understanding of the role of realist nature in sustaining human physical and mental health and well-being;

3. an ability to evaluate whether or not ecological, environmental and social relations are sustainable and likely to contribute to the continued co-evolution of human and non-human nature;

4. spirituality or a sense of ‘awe and wonder’ regarding a realist nature that lies largely beyond our ‘authorship, analysis and management’;

5. a knowledge of other cultures and alternative lifestyles that incorporate and reflect sustainability as a frame of mind; 

6. a love of self, others and the rest of nature that comes from recognising their unique potentials, their co-dependency, and their roles in meeting each others’ needs and enabling each others’ development; 

7. the contentment, self respect, and responsibilities, that come from loving and caring for self, others, and the rest of the natural world:

8. a critical understanding of dominant social structures and processes, the ways in which these shape people’s thinking about themselves and the world, and the ways in which they hinder the development of sustainability as a frame of mind.
Bonnett’s argument suggests the arts and humanities have a key role to play in fostering sustainability as a frame of mind. What are the contributions of art, language, history, philosophy, moral and religious education to middle school students’ study of aviation and global warming? Are such contributions currently neglected in schools? What frameworks allow these contributions, together with those from the natural and social sciences, to be integrated in the curriculum?
Activity 4
Education for Global Citizenship as a framework for integrating subjects and exploring issues.
The scope of Education for Global Citizenship is wider than a single scheme of work or subject . . . . It is relevant to all areas of the curriculum, all abilities and all age ranges. Oxfam’s Curriculum for Global Citizenship recommends the knowledge, skills, values and attitudes which we believe young people need in order to enable them to develop as Global Citizens.

	The Global Citizen
	Education for Global Citizenship is . . 

	· Is aware of the wider world and has a sense of their own role as a world citizen

· Respects and values diversity

· Has an understanding of how the world works

· Is outraged by social injustice

· Participates in the community at a range of levels, from the local to the global

· Is willing to act to make the world a more equitable and sustainable place

· Take responsibility for their actions
	· Asking questions and developing critical thinking skills

· Equipping young people with knowledge, skills and values to participate as active citizens

· Acknowledging the complexity of global issues

· Revealing the global as part of everyday local life, whether in a small village or a large city

· Understanding how we relate to the environment and to each other as human beings.


Participants will explore three of the sixteen elements of Oxfam’s curriculum framework for 7 to 14 year olds. They will suggest specific examples of how their specialist subject might develop the selected knowledge and understanding; skills and values and attitudes, when contributing to an integrated topic on aviation and global warming. They will work in subject related groups using a curriculum grid from which this is an extract.

	Values and attitudes
	Ages 7 – 11 & 11 – 14
	Example of subject’s contribution

	Concern for the environment and commitment to sustainable development.
	Sense of responsibility for the environment and the use of resources.

Concern about the effects of our lifestyles on people and the environment.
	


Sources: Bonnett, M. (2004) Retrieving Nature: education in a post-humanist age, Blackwell

http://www.oxfam.org.uk/coolplanet/teachers/globciti/index.htm 
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